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Basic Skills served as the reading measure.

All children were screened for auditory problems.

Seven intact classes on fourth and seven intact

classes on fifth-grade level were randomly assigned to a

,,roup that would hear the prefatory statement with the

tirst 0- second story.

The subjects were then rank ordered and one-half

of the initial testing population was randomly selected

for the final analysis of data. The subjects were then

divided into above--verage. average, and below-average

reading levels on the basis ot the reading compr-hension

score.

The data was analyzed .:sing a One- and Two-ay

s of Variance. The .05 level was established as

tne acceptable level ot significance for the investigation.

The results ( the first two hypotheses showed no

-ant difference in listening comprehension between

--:tdents using prelatoi-v statements and students not using

prefatory stateent in three of tour stories.

The result (,r the and fourth hypotheses

showed ne ditt rence in listening comprehension between

:iverayse and beiow-average readers usin,i:

pi.etatory :;INI..M(.111:--; an o -average, average, and below-

avera readers not usin. I't Li t IV tatements in II ol

reading Ieve1H,

The results of ti; two hypotheses showed no
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choice questions.

iding Comprehensi( n

Heading comprehension in the present study referred

1 ) the raw score on the reading comprehension Lest of the

I ow.i Tests of Bas ic Ski 1 Is.

Heading Level

For the purpose of this investigation, the terms

above average, average, and below average were used to

designate reading level. Students were divided into one of

three groups on the basis of their scores on the reading

comprehension test of the Iowa Tests of Basic Skills. The

above-average group consisted oi the top 27; of students;

the average group consisted of the middle 46; and the

below-averAge gro!tp consisted ur the bottom 27', of stu-

dents. This procedure was H)llowed for both grades four

and five.

Limitations

The ability to generalize from the findings of this

study will be limited in the following ways:

1. The study was conducted in Cliffside Park, New

:ersey. The t()Wn is basically a white mi ddle-class Bergen

County community. The ability to generalize from this

study is limited to how closely other areas matcb the

socioeconomic populatfon studied.

.
The experimenter did not determine ho- ditich

18
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CHAPTER II

REVIEW OF THE LITERATURE

The purpose ()t. this chapter will be to review the

literature that is relevant to the present study.

In reviewing the literature, the following topics

will be discussed:

1. Ausubel's theory of meaningful verbal learning

2. The Ausubel and Fitzgerald studies

'3. Additional organizer and rending studies

-1. The relationship between reading and listening

3. Organizers and listening

In his recent book, Understanding Reading, Frank

Smith stated tha', what the brain tells the eye is account-

abie tor much more or comprehension than what the eye .tells

the brain. That is. it is not so much th;' nature of what

is to be read (what is seen by the eye), as it is the na-

itire ot the reader (the informatic:n processing activity of

which he is capable) which determines comprehension. One

implication of this suggests the possibility the comprehen-

sion may be more effective through modification of the

reader in preparation for reading than through modification

of the reading material.

Similar thinking must n::ve led Ausuhel to formula',.e

8
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a theory of comprehension which he operationalized as an

advance organizer (Estys, 1972).

Ausubel's Theory of Meaningful
Verbal Learning

Ausubel's theory of meaningful receptive learning

postulated the existence of a cognitive structure that is

hierarchically organized in terms of highly conceptual

traces under which are subsumed less inclusive concepts.

Ausubel further assyrted that existing cognitive structure

v-is the primary factor affecting meaningful verbal learning

and retention,

In the theory of meaningful %erbal learning, a main

concept is that new material which is to be learned must be

related to the learner's existing cognitive structure. In

other words, new subject matter is acquired as unfamiliar

knowledge and is then integrated or subsumed into the

learner's hierarchical cognitive structure. Subsumpton,

then, is the process of incorporating new subject matter

into a larger, comprehensive knowledge system.

Ausubel further stated that if a learner is to ac-

quire new concepts from verbal material, he must have an

existing cognjtive structure upon which new concepts can

be suusumed or anchored. If specific cognitive elements

are not available for anchorage of specific new input, sub-

sequent achievement is affected.

In order to Facilitate thy process of acquisition

21



1 0

and retention of meaningf1.1 material, Ausubel advocated f.he

use uf advance organizers. Advance organizers provided an

introductory overview at the appropriate level of concep-

tualization.

In summary, then, the advance organizer was a set

of materials designed specifically to facilitate the in-

corporation of a given body ot knowledge into the cognitive

structure of the learner. Ausuhel wrote that the advance

organizer must he written on a higher level of abstraction,

inclusiveness. and generality than that of the new material

to be presented. Once the advance organizer has been es-

tablished in the learner's cognitive structure, the new

ideas can be subsumed under its more inclusive, abstract.

and general propositions (Ausubel, 1968).

The Ausuhel and Fitzgerald Studies

The first three studies conducted by Ausubel

(Ausubel, 1960; Ausubel & Fitzgerald, 1961, 1962) showed

the positive effects of the use of the organizer. The

three 51 ud i OS supported tile hypotheses of Ausubel.

Ausuhel (1960) l'irst postulated the basic rationale

for the phenom(na involving conceptual organization. He

hypothesized that both learning and retention could be

aided by providing tt reader with key points of an un-

familiar hut meaningful passage prior to its presentation

(advance organization). He tried u) bring about this con-

ceptual struccurin, by using two different types of 500-

9,73
Na/NO



wor(i intr:)ductory passages, a historical introduction, and

an advanc,, organizer.

A comparison of mean retention scores showed that

the ad ance-organizer group performed significantly bettcr

than the hi--;torical-introduction group at the .05 levet ot

confidence (Ausubel, 1960).

Next. Ausubel and Fitzgerald studied advance or-

ganization with the use ur three different types of or-

gani.-:ers, comparative, expoitory, and historical,

Ausubel found that th culliP:tra 1. 1 ye and expo-; 1 t ()FY

-rganizers seemed tu work most effectively only with sub-

jects whose conceptual background in the area of ccacern

was relatively weak (Proger, 1970).

In the third relevant study, Ausubel and Fitzgerald

studied organization in light ot sequential learning with

tile use Hr two types of organizers. One organizer was

directly related to the reading selection and the other

was not.

Ausubel found that the directly related organizer

was significantly different than the other organizer at

the .07 level of confidence. However, Ausubel and

Fitzgerald found that nearly all of this significant dif-

ference was caused by subjects in the bottom third in ver-

bal ability. The investigators reasoned that advance or-

ganizers were effective mainly with poor verbal ability

subjects because they initially possessed poor conceptual

23
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organization, while high verbal ability subjects had the

power to ,wganize new concepts spontaneously (Proger.

1970).

Blanton (1972), however, found many difficulties

with the Ausubel studies. Blanton wrote that generalizing

trom the results of the experiments was difficult for three

reason:-.;. First, test reliabilities were not reported.

;.Second, it was di fficult t) determine whether the test

measured substantive or verbatim learning. Finally, ex-

actly how the ;.tdvanc t. orani/er was generated was not

clear.

Estes (1972) also emphasized the problems involved

with generating an advance organizer. Estes wrote that

several difficulties with the advance organizer have become

apparent. As an aid to comprehension, it is almost impos-

sible to use. The teacher or researcher is never quite

sure whether the introductory passage is at a Ally higher

level of generality and inclusiveness in comparison to the

learning passage. Furthermore, one can never conveniently

know the nature ol the concept the organizer is supposed to

mobilize in die mind of the reader, or indeed, whether the

concepts even exist tor the individual. In fact, organ-

izers seem definable only on an ex-post-facto basis. If it

worked, it was an advance organizer for the reader. If it

did not, it was not. It seems that if the learner's cog-

nitive structure is complete in terms of the necessary

9



relevant concepts, there will .-;imply be nothing for the

orgami,:er to organize. On the other hand, if the learner's

understanding of thes, c)ncepts is already very clear, the

organizer will act, as mere noise. either having no effect

or actually inhibiting learning which might otherwise have

been successful.

Additional Organizer and
Reading Studies

In spi'e of the problems involved with the generat-

I:ig oi advance organizers, yr researchers have designed

studies to examine the effectiveness or advance organiza-

tion,

Researchers such as Grotelueschen (19(38), Scandurn

(1967) , and Smith and Hesse (1969) found organizers to be

effective with a variety of populations and in a variety

of subject areas.

In the first study, Grotelueschen (1968) examined a

study by Ausubel and Fitzgerald (1962) that found intro-

ductory material to be facilitative for persons o low

verbal ability and wondered if introductory material would

be effective with adults of superior intelligence. The re-

sults of the experiment supported the hypothesis that in-

troductory material can facilitate the learning and trans-

fer of a number base concept with adult- of superior in-

telligence.

In a second study (Scandura, 1967), historical and
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model introductions to formally describe al tract mathe-

matical content were compared fur their effects on learning

efficiency. It was hypothesized that learning would be en-

hanced more by the model introduction which would in effect

serve as an advance organizer. The results showed that the

groups that used the model introduction (organizer) were

statistically superior to groups using the historical in-

troduction aL the .05 level.

A study by :mith and Hesse supported findings in a

study by Ausubel in which Ausubel found organizers to

facilitate comprehension of below-average readers.

Smith and Hesse (1969) found organizers to facili-

tate comprehension for poor readers in the Ilth grade.

Smith and Hesse wrote that poor readers may not have the

styles of cognitive organization sufficiently well devel-

oped to aid their comprehension. Therefore, their compre-

hension of a reading selection may he improved by having

an organizer provided for them.

On the other hand, good read-rs have reasonably well

developed styles of organizing themselves cOgnitively to

comprehend what they read. When a cognitive organization

different from their own is produced for them, it may tend

to interfere with their individual styles and produce

poorer comprehension.

Studies conducted by Estes (1972), Barron (1972).

and Jerrolds (1972), while no .,,aching statistical

2
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Show(_-d a tryni !

val-1(zt,

sdbject. , u:-;in ad-

The Relationship Betweer Reading
and Listel.in,;

There -ere many studies (hat dealt it ii h vela-

tionsntp between reading- and lisTenirg. Research dealin

v.ith correlaties beteen scores in reading and listenin!,

Iveta examined.

puL-r (1966) wr-te that th,' Mitul't- and extent 1)1 the

relationsnip has been explored on both theoretical and rt,-

:--;arch levels tor :it least tw() (1ecades and that both kinds

ot LA-ia--ioi. are r dated in that ca) both are concerned with

the intake halt of the commrnication process, (b) each

seems to be a complex process related to skill component:;,

(c) the same higher mental proc,ss seem:, to underlie bot-i,

(c) rositive correlati. as exist between test scores in

reading and listening.

? 1 ri,r thr 1-;r of these relation-

ships (i.e., positive correlations exist between test

scores in reading and listenirrg), have been cflnducted by

1)(11), Hollingsworth (19W-;), 1>1%.(t. (195(1),

Trivette (1961), and Winte- (11)66

Do. " (1965) v.ro*- thit Ldjur Htudies have re-

port ed coe f fici t. e I Itt i bet ween I' :I Ii ng and

1:--;1. elI ing. ('Ut t icients r r a ii r: a ci bet Well . 1 5

and .7u. The v.-de ran!-*
!

2 7
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61 -he ditfering populations employed as subjects and the

variety ot tesis used to measure listening and reading

skills. However. these studies showed a strong positive

relationship between listening and reading.

Carver (Kussat. pointed out some of the dif-

terenc,.s between the exprience of listening and that of

reading.

In the reading situation. pr,nted words, although

spatia separated, are experiencd more as i.lated items

in larger gr)upings than as isolate! units. Every reader,

unless L is a beginner or unless a pass..i;e is unusually

d fficult, -.lakes word group s of some kind: although. to

be sur-, the number of words included within a single per-

-eptual gr(aping will vary with his attitude. with his

familiarity with the material, and with his gentral reading

habits. While reading,one is able to tit a word int.' the

immediate context of words which lollow it as well as those

which have just preceded ii--a tact of p:,rticular l-tipor-

tance ih the comprehension 01 dillicult material. In short,

'Ilk: reader to a large extent determ:LeH LI,- range and I..mpo

ot his own perceptual i.::pf.1.1(.ny(..

grouping words and phrases, and studylt context, h- ex-

tracts from the visua! umilus -situation as much meaning

a:-; hp possibiv can. he 1 t.n ! t ion , ,..ne

ther hand, words .ore :,Ht (d in I 1 und n:11:-.; :1('! r

'YP(' r :t:"-; 111,1 V;()I'd ort,
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r:.ade by the speaker. The listener dues not make his own

groupings; th y a..e made for him.

In addition, the list,ner has an opportunity to fit

a word or group of words intu the context only as so far

as he is able to remember the previous words. In ordinary

disL:uurse, this process presents no difficulties; but it

becomes difficult %Jlen the words lose their familiarity

(Kussat. 1974).

Organizers and Listening

It seems evident from classroom observation that

children are only obtaining a minimum amount of information

through listening. How ,_:an children make better use of

their li tening abil ty? Ths question might be answered

by the use of organizers.

Structuring the listening situation has a place in

listening research. Many researchers would agree that

listening involves a focusing of attention and anticipation

_

In such res.,arch, Ralph Nichols (1956), believed

that sustained attention to oral c:iscourse depended upon

the listener's mental manipulntion uf its content. Or, in

other woids, the use t)i an internal or,ranizer on the part

mf thu listener.

Nichols stated that whereas ihe typical lecture is

given at about 100 wmrds per minute, mmst students normally

thin at a pace .our tm times that last. This rate

29
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differential tends to encourage embarkations upon mental

tangents in spite of the fact that listening demands sta:-

ing "on track" with the speaker.

Sustained attention seems ,.ompletely dependent upon

the listener's mental manipulation of items composing the

content of the speech. To a.2hieve this mentz.1 manipula-

tion. one needs four techniques: (a) mental anticipation

of each of the speaker's points, (h) identification of the

material used to support each point, (c) mental recapitula-

tion of points already developed. and (d) an occasional

search for impliei meanings.

Stanford E. Taylor (1961) indirectly talked about

organizers when he discussed factors which influence

listening. He wrote that among the factors to be con-

sidered were attention and concentration. Attention may

be thought of as sustaining of attention. Some researchers

11:Y.-e gone so far as to suggest that listening is little

more than bringing attention to hear on an auditory stim-

ufus.

Paul Witty (1959) realized the importance of pre-

paring (organizing) material for children before a listen-

ing experience. He stated that preparation for listening

to different types of presen:ations is essential. and that

the most advantageous hackg.'ound or "set" should he d

vised. At times, the pupil should he led to listen with

quest loilnig attitude similar to that which chara .terizes a

3 0
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news repoi.ter.

Experimental studies den Ii ng with structuring tech-

niques were condhcted by Brown 1959) and Nichols (1948).

Both studies involved college students. No st.idies were

found that related to the use of iistening organizers with

elementary school children.

Ralph Nichols (1948) had 200 college listen

to six 10-minute informative speeches. Upon con( usion of

the speeches and objectiv,:. tests, the students rated fac-

tors possibly influencing listening comprehension.

Nichols concluded that there was evidence to indi-

cate that the following factors influenced the listening

comprehension of the students: (a) reading com.)rehension

(b) the ability to structurize a spec-h (that is, to see

the organizational plan and the (-)nnection of the main

points), (c) the use of special techniques while listening

) improve concentration, and (d) curiosity about the sub-

ject matter.

A stndy by qrnwn (1959) clr)sely resembled the pres-

ent study in many ways. Brown studied the effects of an

ilA,roductory statement on the listening comprehension of

college students.

Brown gave experimental groups uf college students

the Princlon Listening Test (STIP) along with a brief

prefatory remark which preceded f'LIAM section of the test

and which aimed t. proda, an -exp(.,, tti(m" t.,,arding, what

3 1
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was 1_0 come.

In the testing situation, the experimenter played

the recording and personally read both the prefatory com-

ments and the test que Lions. Since he wanted to test the

impact of the goal-setting comments, he felt that reading

them in person gave them a special significance that they

might not have if they were a product of the recorded

material.

Comparing test results of the experimental students

and the control students (who received the material without

the prefatory remarks), Brown found a difference in favor

of the former significant at the .05 level of sttistical

confidence.

Summary

David Paul Ausubel conducted many studies to support

the hypotheses of his theory of Meaningful Verbal Learning.

Ausubel's theory made use of advance organizers which he

believed to facilitat the incorporation of a given body

of knowledge into the cognitive structure of the learner.

Ausubel and Fitzgerald conducted many studies to

support the theory of Meaningful Verbal Learning.

In the first study, Ausubel (1960) showed the ef-

fectiveness (at the .05 level) between an advance organizer

and a historical introduction.

In the second study, Ausubel and Fitzgerald (1961)

ound advance organizers, ,sed on con,.eptual
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discriminab:iity, to be most effective with subjects whose

conceptual baykground was relatively weak.

In the third study, Ausubel and Fitzgerald (1962)

lound that nearly all of the significant differences were

caused by subjects in the bottom third of verbal ability.

The Ausubel studies have been criticized by Blanton

(1972) and Estes (1972).

Estes (1972) wrote that organizers are aimost im-

possible to use because it is difficult to determine if an

introductory passage is at a truly higher level of general-

ity and inclusiveness in comparison to the learning passage.

He also stated that organizers can only be defined on an

ex-post-facto basis. If it worked for the reader, it was

an advance organ:zer. If it did not, it was not.

In spite of the negative feedback by many research-

ers and the difficulties involved in generating advance

organizers, many recent studies have dealt with advance

organization.

Grotelueschen (1968) demonstrated the effc,ctiveness

of advance organization in a number base concept with

adults of superior intelligence.

Scandura (1967) found organizers to be superior to

historicl introductions with college students.

Smith and Hesse (,)69) found organizers to facili-

tate comprehension for poor llth-grade readers.

Studies conducted by Barron (1)72), Estes (1972),
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and Jerrolds (1972), while not reaching statistical sig-

nifirance, showed a trend favoring subjects using advance

organizers.

Correlation studies have shown a relationship be-

tween reading and listening. The coefficients of correla-

tion reported ranged !.rom .45 to .70 (Duker, 1965).

There were many studies dealing with the effective-

ness of organizers and reading comprehension but a lack of

emphasis on organizers and listening comprehension.

Brown (1959) conducted a study usini; prefatory

statements with college freshmen and found the experimental

group, using prefatory statements, comprehended more than

did a control group which did not receive the remarks.

Most of the research concerning the structuring of

listening Frttcrials was either not current (1948 and 1959)

or that it was involved with older students. There was a

need for research information concerning the effects of

opening remarks, statements, on the listening comprehension

of elementary school students. The present study was de-

signed to provide information in an area in need of recent

research findings.



CHAPTER III

PROCEDURES

The purpose of this chaptr will be to: (1) de-

scribe the subjects, (2) explain the construction of the

materjals, (3; describe the Pilot Study, (4) describe the

administration of the tests, and (5) indicate the method

of ana_i.yses.

Population

The study took place in Cliffside Park, New Jersey,

a semi-urban area with a population of 18,891. It is

located in th southeastern corner of Bergen County.

Cliffside Park is a basically homogeneous white middle-

class cf.)mmunity with an effective buying income of $9,901

per family (Ben County Advisory Commission, 1971).

A toti.1 of approximately 310 students participated

in the initial testing. Seven intact classes on fourth-

grade 1. .1 and seven intact classes on the fifth-grade

level were involved in the study.

There were two stories for each grade level. Two

stories were chosen for each grade level because it would

enable each child to receive both treatments, prefatory

statement and without prefatory statement. Each class

heard one story with a prefatory statement and the other

23

3 5



story without the prefatory statement.

Classes wore randomly assigned on the basis of the

table of random numbers in Conducting Educational Research

(Tuckman, 1972) to a group that would hear the p-efatory

statement with the first or with the second story.

After listening exercises were administered to all

children, subjects with auditory problems of more than a

20 decibel loss in either ear were dropped from the study.

To overcome the problem of administering the listen-

ing exercises to children in intact classes and to avoid

data reflective of intact classes, a further randomization

procedure was necessary. All of the children in the fourth

grade who Look the "Mississippi Steamboat" story with the

prefatory statement and the "Invention of the Balloon"

without the prefatory statement were rank ordered. All of

the children who took the "Mississippi Steamboat" without

the prefatory statement and the "Invention of the Balloon"

with the prefatory statement were rank ordered.

In the firth grade, all or the children who took

the "Story of Caves" with the prefatory statement and the

"Leopard-Skin Rug- without the prefatory statement were

rank ordered. Then. thc. children who took the "Story of

Caves" without the prefatory stai .ment and the "Leopard-

Skin Rug" with t L prefatory statement were rank ordered.

A table of random numbers (Tuckman, 1972) was used to

:7;clect subjects as follows:

3 6
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1. "Mississippi Steamboat"

26 subjects with the prefatory statement

"Mississippi Steamboat"

26 subjects without the prefatory statement

9. "Invention of the Balloon"

26 subjects with the prefatory statement

"Invention of the Balloon"

26 subjects without the prefatory statement

00. "Story of Caves"

30 subjects with the prefatory statement

"Story of Caves"

30 subjects without the pref..(ory statE-lient

4. "Case of the Leopard-Skin Rug"

30 subjects with the prefatory statement

"Case of the Leopard-Skin Rug"

30 subjects without the prefatory statement

The subjects selected on each grade level were then

assigned a designation of above average, average, or below

average on the basis of the raw score on the Reading Com-

prehension test of the Iowa Test of Basic Skills. The top

27 c, of the students were placed into the above-average

classification; the middle 46 were assigued to the average

group; and the bottom 27(:0 were classified as below average.

3 7
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Materials

Listening Stories

The experimenter examined the Teachers' Handbooks

of the SRA Reading Laboratories lc and llb. The books

contained stories of approximately 600-900 words in

length which were written for listening improvement for

elementary school students. The experimenter examined a

number of stories and tested them according to the Fry

Readability Formula (1968, 1969). The experimenter found

two stories with fourth-grade readability ("Mississippi

Steamboat- and "Invention of the Balloon") and two stories

with fifth-grade readability ("The Story of Caves" and

"The Case of the Leopard-Skin Rug"). The four stories

have been included in Appendix C.

Listenability of the Stories

While extensive research literature exists examining

readability formulas in regard to written materials, little

research has been reported on listenability. Flesch (1951)

felt that it did not matter whether the material was writ-

ten or spoken. Lorge (1944) also stated that his formula

can be applied to either written or spoken material

(Kussat. 1974).

Fang (1966) devised the Easy Listening Formula (ELF)

on his analysis of television news writing styles. The ELF

simply counts each syllable above one per word in a sen-

tence. The attempts to measure only general clarity,

3 °
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and no consideration to writings other than news scripts

was given (Kussat, 1974).

The stories used in the present study were analyzed

according to the ELF and obtLiined the following scores:

(a) "The Mississippi Steamboat" 3.6, (b) "The Invention of

the Balloon" 4.5, (c) "The Story of Caves" 4.7, and (d)

"The Case of the Leopard-Skin Rug" 5.6.

Formulation of Test Questions

The experimenter referred again to the SRA Reading

Laboratories for procedures for writing test questions.

The SRA Reading Laboratories contained multiple choice

questions for each of the stories selected by the investi-

gator. Some stories contained only between 6 and 10 ques-

tions and some questions did not contain four response

variables.

First, the experimenter wrote additional questions

for each story so that each story contained 14 multiple

choice questions. Then, the experimenter examined the

response variables. New response variables were written

so that each question included four response variables.

To summarize, the experimenter based the construc-

tion of the test questions on the samples used in the SRA

Handbook. In many instances, new questions and new re-

sponse variables were written by the experimenter so that

each story contained 14 questions with Lour response vari-

ables for each question.

3 9
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Quustions and answers used in the present study have

been inc1ded in Appendix D.

Prefatory Statements

The experimenter consulted the literature for infor-

mation regarding the construction of organizers that would

serve as prefatory statements. Ausubel (1968) wrote that

organizers should be presented at a higher level of ab-

stractness, generality, al.d inclusiveness than that of the

new material to be presened.

A problem concerning the formation of oranizers was

stressed by Blanton (1972). Blanton wrote that no proce-

dures for generating an advance organizer were offered in

the literature. In addition to nut operationally defining

organizer, researchers have failed to define procedures

for generating advance organizers. The rathet loose pro-

cedures reported have resulted in a potpourri of advance

organizers.

Despite the lack of guidelines, the experimenter

wrote prefatory statements for each story. The prefatory

statements were aimed at achieving the following goals:

1. The prefatory statement served, as an introduc-

tion to the story.

2. The prefatory statement stressed the main idea

of the story.

3. The prefatory statement did not provide answers

to the comprehension questions.

4 0
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k(ad ing Omhprhension Test

The reading comprehension test of the Iowa Tests uf

Basic Skills servd as the reading measure and was admin-

itered to grades four and five during the month of

September, 1974. The Iowa Tests ikere part of the regulor

testing schedule of the CI it fside Park public schools.

Th- test was administered hy classroom teachers in intact

cla-ses.

stening Test!.

The list Hil6..; tests ()nsist..d ot two stories for

each grade 1vl Seven intact classes on M grade level

were randorily ; signed I roups which thi prefatory

sI it.ettit was given ter the lirst story or with the second

The des gn for the adminitr:;. . of the listening

t-sts has been indicated in Tahlt. 2.

The w,re idministered PN. classroom teacher!,

on January 1,1, 1975 and January 16, 1975. On Tuesday

mcirnin4, all fourth 12,.rJdes 11,:.ard tht stkwy "Mt.-;Kissippi

:7te:11:11),)at. Thrt.e classes heard the story with th pr,.,1-

nzory :-:tat(lEtAnt :And tonr H.. .ar( ory with,,ut

:--;tatTrA,ht. Oh Ili,. iiitli-grado. level, f()r

, ill : rH H tury

-;es rd i !`,.- 1 prf':ji()FV ;-,i:ittql

kn.!

I : 1 tr.t U I .

I I I I li tAt(lry
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TABLE 2

PROCEDURE FOR THE ADMINISTRATION OF THE LISTENING
STORIES WITH AND WITHOUT PREFATORY STATEMENTS

;.'OR GRAHLS -1 AND 5

January F1, 1:115

Prefatory
Statement

A Steamhoat 1 Without

Without

lAithout

1 With

5 Without

With

7 With

4anL.,rv 16. 11+75

A li)/1 I.1 Wi th

loon
Wi th

With

Without

With

Without

7 Withow

.IAtl:Irv 11 1!,75

A 5

1 V;ithout

Witn

'6Ithout

Without
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TABLE 2--Continued

Grade

5

Story Class
Prefatory
Statement

Story of Caves 5

7

With

With

Without

January 1H, 1975

5 Leopard-Skin Rug 1 With

Without

3 With

With

5 Without

With

On January Hi, i975, all I,Irth-grade classes took

the test for the "Invention of the Balloon." Four ( 1.sscs

heard the story with the prefatory statement and three

classes heard the story without the prefatory statement.

On the fifth-grade level, for the same date, all classes

heard the "Case of the Leopard-Skin Rug.- Four classes

heard the story with the prefatory stat.:ment and three

classes heard 'he story without the prefatory statement.

The follewing Irocedure was used for classes hearing

the pref:Irory statemen .::1111 The story:

I. The teacher in all children to clear
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their desks .

The teacher drew the attention of the class and

a U "You are going to hear a story From the tape re-

rder. Lister' carefulL to the story so that you can

ans%.

class.

the questions that will Follow."

The teacher read the prefatory statement to the

A. The teacher played th( tape of the story.

The 1,illowing procedure was used tor iasses who

the story without the prefatory statement:

1. Th, tea.*e. instructed all children to clear

their desks.

'). The teacher drew th( attention ef tile class and

said, "You are going te hear a story from the tape re-

corder. Listen carefully t the story so that you can

answer the questions that will Follow.

The teacher played the tape o i the story.

The treatments which included prefatory statement

and without prefatory statement were identical for steps

, and 2. The inclusion of step under prefatory statement

differentiated the two treatments. Step A under prefatory

statern-nt and step i under without prefatory statement were

identical.

Lxact procedures used by classroom t(achers for each

ot the four stories have iwyn included in ppendLx

Atter the tape of ihe story was play,q1, the teacher

4 7
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referred to a procedure sheet for the comprehension ques-

tions. The teachers at this point, distributed the answer

sheets to the children. The children's answer sheets con-

tained 1-1 sets of answers. The teacher read the question

and four possible answers from the procedure sheet, and

the child marked the correct response. The child's paper

did not contain the question, only the four possible

answers. The child listened for the question and the

answers. followed each answer as it was read. then marked

one answer for each of the 11 questions. The teacher col-

lected the papers which were scored by the experimenter.

The same procedure was repeated at the next testing

date.

Cepies of procedure sheets for questions for the

tour stor_es have been included in Appendix L.

Statistical De:.;ign

All of the pertinent data concerning the subjects

and their scores were transferred to IBM cards by the

experimenter. The data was processed at the Center for

Computer and Information Services. Rutgers--The State

University of New Jersey. The Cook Statistics Program,

One and Two Way Analysis of Variance with Unequal Cell

Sizes (revised June. 1971) was used to analyze the data.

The data for the following were analyzed tor each

of the four stories: (a) prelatory slilf,Mnt and without

p rota to cv statement tteatments. (b) reading level (above
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average, average, and below average) and listening, and

(c) boy and girl differences for prefatory statement and

without prefatory statement treatments.

The first and second sets of data were analyzed at

the same time using a Two-Way Analysis of Variance. The

first analysis examined the difference between student.i

using the prefatory statement treatment and the students

not using the prefatory statement treatment. The second

analysis examined the difference between the three reading

levels of above average, average, and ')elow average.

The third set or data was also analyzed using a

Two-Way Analysis of Variance. The analysis was used to

evaluate the difference beten boys and girls using pref-

atory statements and boys and girls not using prefatory

statements for all four stories.

The .05 level of statistical significance was es-

tablished as the acceptable level of significance for the

investigation.

Correlations were calculat.q.1 using the SPSS Program

for Correlation. Correlation coefAicients were calculated

for reading and listening scores for all four storie:,.

Thu means and standard deviations obtained from the

analysis of variance were used to construct taOles to show

differences between groups using prefatory statements and

groups not using prefatory statements. effects on reading

level, and sex differences.

49
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F values were compared for significance using a

standard table.

5 0



CHAPTER IV

RESULTS AND DISCUSSION

The purpose of this chapter will be to present the

data derived from the present study. The information will

be presented in the stated order of the hypotheses or the

study. Then the results will be related to the pertinent

literature. There were few studies, however, that examined

the effects of or!7anizational techniques upon listening

comprehension. Hence, the discussion will examine the re-

sult.s of the present investigation from the studies avail-

able.

Hypotheis 1

There will be no difference in listening comprehen-

sion between students using prefatory statements and stu-

dents not using prefatory statements in the fourth grade.

A significant difference was not found between stu-

dents using prefatory statements and students not using

prefatory statement for both fourth-grade stories. The

data did not provide sufficient ground.; to reject the null

hypothesis.

The mean scores for the fourth-grade stories have

been presented in Table 3.

51
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TABLE 3

SUMMARY OF MEANS AND STANDARD DEVIATIONS
FOR PREFATORY STATEMENT AND WITHOUT
PREFATORY STATEMENT TREATNTS

IN THE FOURTH GRP.PE

Treatment Mean SD F Score

Mississipr Stc.;.mboat.

Prefatory Statement 96 8.3 9.3

Without Prefatory Statement 96 7.7 9.0 1.13

Invention of the Balloon

Prefatory Statement

Without Prefatpry Statement

96 10.5

9.5

9.5

9.1

Note. Neither F score significant at the .05 level.

Fur the "Mississippi Steamboat," the mean score of

the student prefatory statements (8.3) was slightly

higher than the mean score for students not using prefatory

statements (7.7). However, the difference between the

scores was not found to be significant.

For the "Invention of the Balloon," the mean score

of the students using prefatory statements (10.3) was

slightly higher than the mean score for students not using

prefatory statements (9.3). Again the difterence betwecn

the scores Was not found to be signific:mt.
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Hypothesis 2

There will be no difterence in listening comprehen-

sion between students using prefatory statements and stu-

dents not using prefatory statements in the fifth grade.

The two fifth-grade stories showed drastically dif-

ferent results.

For the "Story of Caves, a significant difference

was not found between students using prefatory statements

and students not using prefatory statements. Mean scores

for prefatory statement and without prefatory statement

treatments have been presented in Table 1.

TABLE 4

SUMMARY OF MEANS AND STANDARD DEVIATIONS
FOR PREFATORY STATEMENT AND WITHOUT
PREFATORY STATEMENT TREATMENTS

IN THE FIFTH GRADE

Treatment Mean SD F Score

The Story of Caves

Prefatory Statement 30 11.0 2.7

Without Prefatory Statement 30 11.0 2.1 .00

Case of the Leopard-Skin Rug

Prefatory StaLement 9.3 9 . 8

Without Prefatory Statement 30 6.4 3.1 15.04'

`'Signiticant at .05 level.

An examination uf the mean scores shows identical

scores of 11.0 for both treatment groups. It appears that
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the prefaIory statement did not facilitate listening com-

prehension Lor the "Stor. of Caves."

For Lhe "Case of the Leopard-Skin Rug," a signifi-

cant difference was found between students using prefatory

statemerts and students not using prefatory statements.

An e.amination of the mean scores for prefatory

statement and without prefatory statement, presented in

Table 4, shows a wide divergence between the two mean

scores of 9.3 (prefatory statement) and 6.4 (without pref-

atory statement).

The prefatory statement for the "Case of the

Leopard-Skin Rug" was found to significantly improve

listening cu..iprehension.

The second hypothesis could only be rejected in part

because of the differing results ohtained by the two fiff-h-

grade stories.

Hypothesis 3

There will be no difference in listening comprehen-

sion between above-average, average, and below-average

readers using prefatory statements and above-average,

average, and below-average readers not using prefatory

statements in the fourth grade.

The third null hypothesis was not rejected because a

significant difference was nut found between groups using

prefatory statements and groups not using prefatory state-

ments for either fourth-grade story.

54



Tne ani standard deviations the three

reaLling- levels, tor the "Mississippi Steigriboat." have been

preseLLyii in Tab:e 5

TABLE 5

SUMARY OF THE !.1EANS A.,D THE STANDARD DEVIATIO:,.. OF
rHE ABOVE-AVERAGE, AVERAGE. AND BELOW-AVERAGE

EFADING LEVELS USING PREFATOR': STATEMENT
AND WITHOUT USING PREFATORY STATEMENT

TREATMENTS IN THE FOURTH GRADE

Prt,.-raTt)ry
\tiithout.

Prefatory Statement

SD Meal. SD

Mississippi Steamboat

AA 7 10.1 2.0 7 5.6 1.9

A 19 7
_
, 1 .9 12 7.5 1.9

BA 7 7.6 9.9 7 7.1 9 . 1

I H ....--n t ittrt , t 1 LH.- P,;.1 i t )1-1

AA 7 1 i :1. 4 7 11. 9 9.4

..,,,

1 10.1 1 .: ._
., 9. 6 9.5

P,A -2 i,.,-, 9.-1 7 6 . 1
1

-an siore ol the move-nverage gr(tup using the

preL, ,ry :-;tatement H,).1) was hpgher than the rt.enn ;core

the abe-a preIatc,r:,. statement

Lt).;t.

t ,t i 1 P..- T !It' -

-;Ttitnt reia the sar.- as 'he nve--

11,0 I fi r.BHl ;I :II (T.,#11t )

5:)



The mean .SC1 t ,elov..-average group using the

prelatory statement (7.6) was s1i:htly higher than the L-lean

score uf the below-average gr.)-- not using the prefatory

stLtte!rent (7.1).

Fer the -Mississippi ;:t_earaho:,11.- it appears ',hat

there wa: a ehdelicy -or the groups the prefatory

st at ement to have h g her mean score t h n t lu groups not

us :11.; tilt) prefal...;)r': iael

The means and s t audit IU. ...ie..: 1 at ions , t he t bree

re:. :11L 1 eve 1 s for t Lia 1 (;(.01.. have a so

pz-esen in 'fah I ,. 5 .

The r:aan r--Jc;)rf- :,,r /H-

: ;,ry (. 1 2 : I ) 2' J. ,i; o Of t. o

aLove-a.,era...e TJ; aiement

Lor t :.

Ipre .-.;

' ! ().1 for

group 11J.,, J.J.;11;.2 thk. 2 1. 1
1 v

The 1),_, rag,- gro .p e prefatory state

) Ii i a h. I *Jo:- I hat. t l--,,,low-Hverav:e

tI. pl.+. :t .ry (-.:J(.;.: (, 6 ) .

113:I 3 !.3 ri

.;1111.--; t Uhl II

I ; .1ro .11 I .



Hypethesis

There will U n diflerence In listening comprehen-

sien Dc,tri above-average: average, and helow-average

readers asing pretatery statements and aheve-average,

a%erage, and belew-average readers net using pre:atery

statem-nts in the fifth grade.

rr.eans and standad deviatiens ter the three

reading let:els :er the "Stery et Caves' have Dt..-11 reportt,ii

ia Tahie

TABLE t;

SUMMARY OF TEL MEANS AND STANDARD DEVIATIONS OF
THE ABOVE-AVERAGE, AVERAGE. AND DFLOW-AVERAGE

LEVEES USING PREFATORY STATEMENT
AND WITHOUT USING PREFATORY STATEMENT

TREATMENTS IN THE FIlf11 GRADE

Pretater State!:-n,
Witho,ut

Pr,,Lit(Jrv Statement

SD S. Mean

The Sterv ef

SD Scere a

AA s 12.4 I S 12.5 I.:3

NA - :). 1 s lt. :1.9

The Cas the L: Rti..;

7.1;

15 t+.1 I 7 I 5.tt 2.5

11. i
1,s6

(0,1 W;;% .;r1:111(H. used D r h-
: he L-er,ard-'.',Uin t w:th v t env

r
s



TABLE 6Continued

statement with AA without prefatory stateMent: a with prel-
atory sta7_ement with A without prefatory stat,Ailent; and BA
wi-Lh prefatory :;tatement with BA without prefatory state-
ment because L: sii4nificant Uifference w:.1 found betvi qi the
rw( treat:ient:-; in Table 4.

hSlignificant nt .05 level.

For the -Story i CaVes -'ignificUut dilierenee

.s not found hetween groups using prei:Jr:: stat

and groups No1 usinig pre atory statem(nt.

An eNfc:iination of the labl- show,J thLit then was

ne difference hetiAeen readers un fill three levels

r;ents.

ments

iire ry stat(LuiiL.-; anf: not. 11.--.1r1 statu-

ore ut th i)' t . 1 L 0 rwip iii

prelatory ( 12.1 was lower thri the !Lean score

the ,ilpfe-average not 1S11I. thii Pref.- Tory into-

int

Ireat;:ienTs identIcal at io.1-).

beloW-a%

111:e 1.%:e ,,,L:ro111.1 1 ur hut H

he f()r the

us:hg the
I

a ti ry Htutt,m(!nt (9.9) was

ht 1 i.., .1 gher t han hf he luw- /1(0. 1_1,;

prelator::

r

1 11 I I 1

I ',1(1111..: 1e%

t

dill louad Pe-

.i .ind i.,t :111d111.(1 des: 1:: I 1. t

i . .if. II II . 1111 li
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presented in Table 6. e:;arlination of the results re-

veal a wide disparity bet' n the reading levels using tho

prefatory statement and the reading levels not using the

pretatory statement.

The mean score for the above-average group nsin;:,

the prefatory statement (.6) was higher than the above-

average groh) not usin;_.; the prefatory statement (7.6).

The d.iference hi ..eon !he tw;) mean scores was not found

to be significant.

The mean score for the av(rage group using the pre

atory statement ;9.1) a as significantly higher than the

meal_ :-.;eure av(?ra;2-,e grolm mi using the prefatory

( 5. 9 ) .

The mean score for the below-average group using the

pre. a ory statement (9.:1) -;,,as nigher than the Mean score of

the below-average group not uKin the prefatory I lement

(6.1). The difference, however, was nut founn to be sig-

n'. 1 1 .:tn t .

Th, fourth hypothesis, therefore, was rejected only

L (JUL' Lu 1 : 1 .a 11L Cl!ift i NC 1.11:1L w:t:--; I inu

neween the three rending leve]s and listening for the

()! tilt 1q):lrd-Sk111

NHP,t111 ;)

i 1 1 ht fen, .1. I , mniirehet

- He!.we-n ;mnd preluIory st:celnent. ;id

Hr,y- n! In In, 1-u!'1I1

5 9
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grade.

The fifth hypothesis was not rejected because a sig-

nificant diff(!::ence was nut found between boys and g'irls

using prefatory statements ahd buys and gi FL t u. ng

prefat)ry statements in the fourth grade.

The mean s.ores for sex differences for the fourth

-rade hav(' be,J'n n-portLd in Table 7

TABLE 7

SnIMARY OF MEANS OF BOYS AND GIRLS USING PREFATORY
STATEMENTS AND BOYS AND GIRLS NOT USING PREFATORY

STATEMENTS IN THE FOURTH GRADE

Prefa'_orv
Statument

Without.
PrefatoY.:; St:item-nt

Mean

Mississippi Ste.:Inboat

(.11 1 s

I :; .

I :;

Invr.ntlub uf the Balfour

., 1 .

Sc,.re

7 1

1 2 1-1 9 . 6

9 I
9 9()

N, t H.r r, at t lu . 05

t "M ti:--; 1 pp ; -;11,1i);11 f be results shov: tha ) v. ;

st.at-,.:11s had ;: hi'JJ(.r iiiean score tha.1

b,,ys usIng pre atury sfatemenis. lilt ii1s .5.1

v.as re 1 :i ' 11; t ( I I re:t tI11.11



19

Fur the "invention of the Balloon," the boys using

pref.!tory statements had a higher mean score than boys not

using the prefatory statement. The girls' mean scores were

relativ ly the same.

On rhe fourth-grade level, theretre, there was a

tendency t'or boys to score higher with the use of a prefa-

tory stater nt..

Hypothesis 6

There will be no diff,,l-ence in listening comprehen-

sion between boys and girls using prefatory statements and

boys and girls not using prefatory statements in the fifth

gra e.

The sixth null hypothesis was alsu not rejected be-

cause a difference was not found between boys and girls

using prefatory statements and buys and girls not using

statements in the fifth grade.

The mean scores for sex differences for the two

fifth-grade stories have been reported in Table S.

For the -:-;tory of Caves, the results show that

b:)ys using prefatory statements had a higher mean score

tnan the boys not using pr, latory St a I e. ents. The girls

tn.ung 11'I aI>FV :-;t:Atmvnt:-;, however, scored slightly lower

than gir's not using prefatory sti :ements.

For the "Case of the Leopard-Skin Rug," boys and

,ricis using prelat,,ry statements had higher mean scores

than ip,y:-; and girls not using prelatory statements.

61
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TABLE 8

SUMMARY OF MEANS OF BOYS AND GIRLS USING PREFATORY
STATEMENTS AND BOYS AND GIRLS NOT USING PREFATORY

STATEMENTS IN THE FIFTH GRADE

Prefatory
Statement

Without
Prefatory Statement

M, in Mean F Score

Story of Caves

Boys 16 11.9

Girls 11 10.2 15 10.9 1.60

Case of the Leopard-Skin Rug

Boys 15 9.1

Girls 15

15 6.6

9.° 15 6 . 9 . 1 5

e. Neither F score was sinificant at the .05

Correlation Coef1 .ients Between
Reading and Listening

Pearson Correlation CoefI lcients for all four

stories have been presented in Table 9. The firs three

stories showed a mo.:.erate correlation between reading and

listening, and the last story showed a low correlation be-

tween reading and listening. The correlation coefficients

the first thre stories the .05



51

TABLE 9

SUMMARY OF PEARSON CORRELATION COEFIICIENTS
FOR READING AND LISTENING SCORES FOR

FOURTH AND FIFTH GRADES

Story Grade
Coefficient
Correlation

Mississippi Steamboat 4 59 .31a

Invention of the Balloon 4 59 .48"

Story of Caves 5 60 .43a

Case of the Leupard-Skin Rug 5 60 .14

Significant at .05 level.

Discussien

As previously stated, the literature related to the

present -:tudy was limited. While many studies examined

the ellect of organizational techniques on reading, only

one study by Brown (1959) investigated the effect of pref-

atory statements on listening comprehension. Therefore,

thy experimenter will he able to relat , the present find-

ir4;s to the review of the literature in a very limited way.

The discussion will he divided -nto (a) prefatory

statement vs. without prefat.ory statement, (h) reading

level, and (c) sex differences. Studies mentioned in tia.

i 1.w r 11(. 1 i N.ra t ar t, WI I I be ('n t ion(,c1 when app ropr i

at e.

6 3



Prefatory Statement vs. Without
Prefatory Statement

The results of the three out of four stories dis-

agreed with many investigators such as Ausubel (1960),

Grotelueschen (1968), Scandura (1967), and Smith and Hesse

(1969). The investigators found a significant difference

between groups using organizational techniques and groups

Il( )t using such techniques.

The present study also disagreed with Brown (1959)

.110 found a significant (1 il erence between college-age

subjects using p. ,I.atory statements and subjects not using

pre atory statements.

While not achieving statistical significance, two

of tour sturiUS showed trends favoring students using pref-

atory statements. Similar results were reported by Estes

(1972) and Jerrolds (1972).

The results of the present study should also be

discussed in light of the statement made by Estes (1972).

Estes stated that organizers seem delinable only on an ex-

post-facto basis li it worked, it was an advance organ-

i ,

The tN't)tr 1 11 I r nil 11 d ;II y 011( pri.1;it ry st t t..rrwn ,

In che "Case of the I :I i ii hug , i ch I i 1 1 t (.c.1

listening comprehension for the reader. order L() deter-

why this particular pretatory !atement worked, it is

necessary to examine the data cfllh.ci(.d Inc thf "Case of

tilt' Leopard-Skin hu-

6 4
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The results of the Pilot Study presented in Table 2

shewed that the "Case of the Leopard-Skin Rug" had the low-

est lilean score of correct answers. The story was the most

difficult of the four stories for the testing population.

The results of the Easy Listening Formula showed

that the 'Leopard-Ski:1 Rug" contained more syllables per

word in a sentence than any of the other three stories.

An examination of Tables 3 and 4 showed again that

the "Leopard-Skin Rug" was the most difficult story for the

:-;object:-;.

The experimenter has been led to believe that the

difficulty level of the story, although tested to be on

fifth-grade readability, v:as probably the determining

factor that resulted in a , ignificant difference between

the prefatory ;-;tateMunt and without prefatory statement

treatments.

Reading Level

The results of the present study dealing with read-

ing level disagreed with the findings of Ausubel and

Pit:-gyr:ild (1969) md Smith and Hesse (l9($6).

Ausuhel and Fitzgerald (1962) found organizers to

be effective with subjects with poor verbal ability, and

Smith and Hesse (196G) found organizers to facilitate the

reading comprehension ur prmV

ler(

..aders in the ilth grade.

Only one analysis of 12 showed a significant dif-

a% rage readers I the "Leopard-Skin Rug,"

6 5
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between p;'efatory statement and without prefatory statement

treatments.

Groups using prefatory statements in 9 cases out or

12 showed a tendency to score higher in listening compre-

hension than groups not using prefatory statements.

There were no conclusive results, however, to show

that a particular reading level benefited from using pref-

atory Statements.

Sex Di fferences

There is no research evidence available that showed

a relationship between sex and the use or nonuse of an

organ i/aL iona I Lechn i qUO

The present study showed a trend in all lour stories

for boys to have a higher menn score using prefatory state-

ments than boys not using prefatory st:ttements.

While in only two of lour stories did girls using

prefatory statements have a higher mean score than girls

noL using prefatory statements.

To summarize, sex differences were not found to be

an important factor to consider in listening comprehension.

6G



CHAPTER V

SUMMARY AND CONCLUSIONS

The purpose of this chapter will be to (a) sum-

marize the study, (b) stat( the conclusions regarding the

hypotheses, and (c) to list suggestions for further re-

search.

Summary

The present study was conducted in Cliffside Pavk,

Ne Y. iersey and involved 310 students in the fourth and

fifth grades.

Six null hypotheses were tested. The first two

examined the difference between students using prefatory

statements and students not using prefatory statements for

the two grade levels. The second two hypotheses tested

the effect of reading levels of above average, average, and

below average with and without ,ry statements for

both grade levels. Thu .kt.st tw(, sheses exardned sex

differencs and the use and nonuse of prefatory statements

For both rrade levels.

Listening compreh(nsion was measured using four

listening excrcises developed by the experimenter and

in a Pilot Study. TL ,re were two listening exer-

cises for each grade levei. The two exercises enabled the

55
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subjects to receive both treatments, prefatory statement

with one story and the other story without the prefatory

statement.

The Reading Comprehension Test of the Iowa Tests ef

Basic Skills served as the reading measure.

All children were screened for auditory problems

and were dropped from the study if they had a 20-decibel

loss in either ear.

Seven intact classes on fourth and seven intact

classes on fifth-grade _level were randomly assigned to a

group that would hear the prefatory statement with the

first or second story.

The subjects were then rank ordered, and one-half

f the initial testing population was randomly selected

for the final analysis of data. The subjects were then

divided into above-average, average, and below-average

reading levels on the basis of the reading comprehension

score.

The data was analyzed using a One- and Two-Way

Analysis of Varian. The .05 level was established as

the acceptable level et' significance for the investigation.

The results uf the first two hypotheses showed no

significant di flerence in listening comprehension between

students using prefatory statements and students not using

prefatory statelnts in h NO of lour stories. In the

fourth story, a signifIcant difference was found between

6
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WITH AND WITHOUT PREFATORY STATEMENTS
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PROCEDURE SHEET FOR USE OF THE STORIES

WITHOUT THE PREFATORY STATEMENTS

1. Instruct children to clear their desks. Make

that all ',00ks nnd pencils are away.

Draw the attention of the class and say, "You

are goin to hoar a story from the tape recorder. Listen

carelully to story so that you can answer the questions

that wt11

Play tape ( r



($9

PROCEDURE SHEET FOR USE OF PRITATORY STATLMENT

WITH THE MISSISSIPPI STEAMBOAT

1. Instruct children to clear their desks. Make

sure that all books and pencils are away.

Draw attention of class and say, "You are going

tieJr 1 t;)ry from the tap(, ta-('order. Listen Careful_ ly

u) the story so that. you can answer the questions that will

toll w.

Say, -The kind ()1. suAtaboal that. Robert, Fulton

built was fine for the deep water of thy Hudson Liver, but

it diq not work - well un the shallow swift waters of the

Mississippi. It took a different kind of steamboat to

master the Mississippi River. The man who built that

steamboat was Henry Shreve. Thi is the story about the

troubles Henry Shreve had before his steamboat made its

I rst trip.

1. Play tape ()I. the story.
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PRoCEDERE SHEET FOR USE OF PREFATORY STATEMENT

WITH THE INVENTION OF THL BALLOON

Imtruct children to clear thyir desks. Mal..

sure that all books and pencils are away.

Draw attention or the class and say, "You are

going U.) hoar a story Crom the tape "ecorder. Listen

carelully te the story so that you can answer the questions

[hat will Coilow."

Say, -Thy story you w'" hear is about two

inventors 1:ved 1011 The two brothers, Joseph

Jacquys i:ier. accidentally discovyr the balloon

while working in their store. You will hear a story ah

thy rirst air trips by balloon."

1. Play tape or thy story.

8
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The news spreiH that- the V,itshinton Would soon bu
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leave. Sotto. people were ready te lathji. Others watched
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THE CASE OF THE j.EOPAED-SKE:,; RLG

t zir ull( hon. ,Lnds

Americ n soldiers in Seoul, t, in 1951. Like most

Americans :versens, he collected sou :nirs. Whenever he
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I or i tin t L ii L i gat I .
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INVENTION OE THE iALLOON

Tht !\10I1 T T 1 rr briit 11, r:-;

A. a bat
D. a balloon
C. a new game
D. a new airplane

90

NAME
TEACHER
GRADE
SCORE

invented

DATE

Inentors are pc.cipl win)

A. make paper
D. design balloons
C. discover new ways ( r doing thins
U. find new ways to liy

The Montgolfier brothers lived in
A. Fnited State
B. France
C. Holland
D. Spain

The brothers tried lo tnink ot new uses for paper
because
A. they were going (0A1 of business
B. paper was becoming more expensive
C. they couldn't sell many of their products
D. they could sell more paper

The Moritgolfier brothers owned
A. 4 grocery store
D. a paper business

a balloon faytorv
D. a bicycle shop

5. The brothers thoughi making a paper balloon when
they
A. looked at a ph)11(1

II. saw smoke from a fire

C. saw 4 large ball
D. saw an airplane

G. The paper balloon rose to the ceiling wh-n they

A. filled it with smoke
D. stuffed it with paper
C. burned the balloon
D. blew their breath Into it
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7 The brothers thought that they had invented
A. a useless devi-e
B. a way to fly
C. a paper bag
D. a now tov

The ficst living things to make a balloon flight were
A. friends of thy inventors
B. the Montgulfier brothers
C. a rooster, sheep and duck
D. an animal and a historian

9. The Montgolfier hroth, 's sent liv ig thin_s up in the
balloon to see
A. whether they liked to fly
B . whether they could live through a balloon trip

r. whether they could fly
H. whether they could keep the fire burning

10. The animal that was injured was the
A. rooster
B . dog
C. sheep
b. duck

11. De Hosier offered tm ride IA the balloon because
A. he knew nm one else would offer
B. he wanted to win the favor of the king
C. he wanted to improve the shape of the balloon
D. hy knew the ride would make him famous

12. De Rosier burned straw and wool
A. to make a signal firy
B. to keep warm
C. to make the air warm inside the balloon

Lo m:tKo thy Pattoon laii

Tht balloon came down when
A. the air was heated
B. the air cooled

:;upply ur wool was set on fire
D. sparks came from the burning fuel

ihe bucket of water was used
A. in case of sparks
B. Lo cool thy wool and straw
C. to raise the balloon
D. to cut down on the smoke

10
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THE MISSISSIPPI STEAMBOAT NAME
TEACHER
GRADE
SCORE

SAMPLE
Henry Shrove named his boat thy
A. Lincoln
B. Washington
C. Jefferson
D. Lexington

DATE

1
Fulton's steamboat was nut ood for travyl
A. on shallow swift rivyrs
B. on the Hudson River
C. at low speeds
D. for short distances

Thy enginos on Shreve's boat were put
the botom ur th boat

B. on the main deck
C. in the back on thy ship
D. on the upper deck

.
Before Shreve's timo engines had always been put in

lilt2 bottom of the boat, so that
A. the steamboat wouldn't tip over
B. the steamboat would sail fast
C. the steamboat would sail anywhere
D. the engine would got wet

4. The onlookers made fun of Shreve's boat because
A. they thought it was being built wrong
B. it didn't have two engines
C. it didn't have two stories
D. thoy thought that it would blow up

5. Shreve wanted to build a steamboat thut would sail up

the Mississippi
A. without using steam power
B. in winter
C. without using an engin-
D. without flood W:IL(.rti I.() help it

6, Shreve's boat was unlike Fulton's bt cause Shryve's

A. had stronger engints
B. had a bigger bottom
C. was built for deep water
D. had only one deck

104



Thu onlookers said Shrove's boat would
A. go too fast
B. sink
C. tip over
D. go too slowly

S. When the Washington stopped tu pick up freight. people
thought
A. the boat would nut ride right under the weight
B. the crew should leuve the boat
C. the engines would
D. the boat would surely reach New Orleans

P. Mon were injured when
A. the paddle wheel exploded
B. a builer brst
C. the boat tipped over
O. the top deck eullapsed

10. Henry sailed the ship again when
A. he bought two new boilers
B. he s sure it was safe
C. he added a new dock
D. he placed the engines under the deck

The trip from Louisville. Kentucky tu New Orleans
took
A. twenty-five hours
B. sixteen days
C. tenty-five days
D. fifteen hours

19. On the next trip Shreve was careful
A. to do all the wurk himself
U. to keep checking the boilers
C. not to take anyone with him
D. to carry less ireight

1:3. Men would not work on the Washington because
A. Henry wanted to du the work himself
13. they knew Henry was wrong
C. many men had been killed
D. they know the boat would tip over

I.l. The kind of boat that Shreve built was used

A. for trips down the river only
R. for many years after it had been built
C. for only a few years after it had been built

D. for trips only when the Mississippi was flooded
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THE CASE: O F T HE LEOPARD-SKIN RUG

NAME
TEACHER
GRADE
SCORE

DATE

SAMPLE
The name of the soldier was
A. Sgt. Adams
B. Major Smith
C. Sgt. Giltiier
D. Capt. Jones

1. Th( story took place during the
A. Spanish-American War
B. First World War
U. Second World War
D. Korean War

9 Sgt. Giltner was stationed
A. behind enemy lines
B. in a city
C. near a large lake
D. close to a department store

Sgt Giltner liked to send knicknacks Co
A. his wife
B. his mother
C. his parents
D. his relatives

4. Sgt. Giltner was first told that the rug was valuable

by
A. a street peddler
B. U.S. Army General
C. a newspaper reporter
D. a fellow soldier

5. Giltner bought the rug
A. because it was on sale
B. to surprise his parents
C. as a gift for his wife
D. to use in his apartment

6. After Giltner bought the rug
A. the peddler carried it. to Giltner's headuuariers
B. he asked someone to carry it
C. he carried it back to headquarters himself

D. the peddler found a boy to carry the rug
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Ciltner paid for the rug
A. with Korean money
B. with a check
C. later that evening
D. with both Korean and American mone,

Sgt. Ciltner sent the rug home
A. with a friend
B. through the mail
C. on a plane
D. on a ship

0. Fur best viewing Mrs. Ciltner placed the rug
A. on the patio
B. on the wall
C. over u clothesline
D. on the porch

10. Mrs. GiItner found that the rug was worth
A. $550.
b. $25.000.
C. S:35,000.
D. :31.000.

I!. Tilt. U.S. Customs Agency in Chicago learned of the rug
from
A. a magazine article
B. an agent in Denver
C. Mrs. Giltner
D. Giltner's parents

12. The rug turned out to be Korean national. treasure
that had been
A. lost while in :--;I,r)ra

B. stolen at the start of ihe war
C. thrown away when the palace was changed into

D. sold to the Chinese government

l:i. The rug hung in Chang Duk Palace which was the 1-1(WW of

A. the Royal Family
tho Ki/1/.2; of Kora

C. Queen Min
D. the Kore:2.n umbassdur

11. The story -nded un a n,,t i n to rn a t Iona 1 good will

becau:-;e

A. both governments exchanged stolen merchandise

B. the rug was kept by the U.S. government
C. the rug was restored to the Koreans

D. the Korean government ,,ave U:iltner another rug

10
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THE STORY OF CAVES

SAMPLE
Title for the story would he
A. Running Water
B. Carlsbad Caverns
C. Caves in Kentucky
D. Story or Caves

NAME
TEACHER
GRADE
SCORE

1. A cave, or cavern, is

A. a hollow place in rock
a strangely shaped rock

C. an underground river
D. a large stone cliff

0

DATI:

The story tells Hti that most cavers were made by

A. underground rivers
B. zi.nimal

C. Indians
D. wind and rain

In the United States most caverns were found

A. by scientific methods
B. by cowboys
C. by boys and girls
D. by accident

1. The farmer's cow always went to the same Spot in the

pasture because she
A. wanted to show the farmer the cavern
B. wanted to go into the cavern
C. liked the cool breeze that came lrom the cavern

D. was looking Fur food

5. Howe Caverns in New York state was named after

A. the owner of the cow
B. the cow
C. the first family to enter the cave
D. an Indian tribe

C. The Indian tribe who first discovered Howe Caverns was

the
A. Mohawk
B. Iroquois
C. Sioux
D. Hopi
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